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Outline

1. Introduce CU Coventry and the Academic Writing 
Service’s (AWS) role and place within it

2. Discuss the project rationale and aims

3. Present and discuss some of the project findings

4. Discuss the outputs and outcomes from the research

5. Outline some possible next steps, both for the 
research and the AWS
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Academic Writing Service

• EAP/academic writing support provision

• Work with students and teaching staff

• But often viewed as a service that deals only with 
student problems

• Perceived role and contribution to teaching and 
learning is about proofreading or fixing language 
problems (Harwood, Austin and Macaulay 2012)

• Seen by subject teachers as working for them, not 
with them (Hyland and Hamp-Lyons 2002)

• We feel that this approach is not getting the 
best of out of our skill set or benefitting 
students and staff in the ways that are needed



The Project: Rationale

• The Year 3 final project is an assignment all students 
do across all subject areas at CU Coventry

• Predominantly literature or desk based research

• Every year, students encounter issues with this genre 
(Todd, Smith and Bannister 2006)

• These issues impact on the support we provide

We investigated the views and expectations of teachers 
in relation to the undergraduate final year project 



The Project: Influences

• Influenced by genre research and literacy in the 
discipline based projects:

o Lughmani, Gardner, Chen, Wong and Chan 
(2016) 

o Wingate and Tribble (2012)
o Gardner (2016)
o Nathan (2013)
o Nesi and Gardner (2012)
o Parkinson (2017)



The Project: Aims

1. To gain a clearer picture of teachers’ expectations 
and views of the final project within each subject 
area

2. To be able to provide more subject aligned and 
relevant advice and guidance to students

3. To produce research informed teaching and learning 
resources around writing this specific assignment

4. To transform the perceptions of the Academic 
Writing Service at an institutional level



Methodology

• Teachers and/or supervisors in 9 subject areas 
surveyed

• A bespoke 19 item questionnaire was used

• Open and closed questions

• Quantitative and qualitative data gathered

• 14 out of 30 completed the questionnaire 

• Interpretive analysis of open responses (Cohen, 
Manion and Morrison 2007)



57% of respondents reported 
that they felt students found 
writing the methodology 
difficult 

50% stated that the results section is 
mandatory

Final project is labelled as:
6 = Dissertation
7 = Project
1 = Investigative report 

Different label within Biochemical 
Sciences (Dissertation and Project)

Findings and Discussion

Differences within 4 out of 9 subjects 
on mandatory sections in the final 
project

But 50% said students find it 
easy or very easy to 
distinguish between primary 
and secondary research 



Findings and Discussion
“This is a form of research which 

students are already 
accustomed to throughout their 
academic life  at the University” 

“The methodology is often a 
new concept as that is not 

reflected in the students study 
in YR1 - Yr 2. It is an element 

which applies only to 
dissertations.”

Methodology: Law Methodology: Law

“outline gaps”
“aim to fill gaps”

“identify the gap to be filled by 
your research”

Lit Review



Findings and Discussion 

The responses provided enough information for use in 
the creation of final project writing guides that are 
relevant to most subject areas 

The results and the actual research are 
allowing us to provide more subject 

aligned advice, resources and sessions 



Guide to Writing a Methodology in 
Desk Based Research and an annotated 

student example



Outputs
1. Writing guides for the final project

• Stages, moves and lexicogrammatical features for 
each section

• Disciplinary and research differentiation for crucial 
differences

2. Annotated examples of student writing in final project 
• Majority of subject areas
• 70% and above
• Align with writing guides

3. Final project writing workshops for specific subject 
areas



Outcomes 

Has the research changed perceptions of the 
Academic Writing Service?

• Significantly fewer referrals from staff for grammar 
checking and proofreading 

• Increase in communication with those subject 
teachers who completed the survey

• Improvements in our approach and practice 

oCooperative and collaborative

oSubject aligned resources

oResearch informed



Next Steps

• Further research on final projects: interviews and  
detailed textual analysis of submissions

• Continue to initiate opportunities to work with
subject specialists at CU Coventry as specialists in our 
own right 

• Use this to create more resources and teaching 
materials and sessions



Conclusions

• Differences in teacher perceptions of final projects 
within subject areas

• Practical research is a way for an EAP/academic 
writing provision to transform its standing within an 
institution

• Helps establish new networks 

• Subject specificity in resources and teaching is best 
achieved through cooperation and collaboration with 
teaching staff



Thank you for listening

Questions? 



Contact Us
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